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Mission Statement: 
 
The Read-Aloud Volunteer Program (Read-Aloud) is a relationship-
based program that fosters in children the joy and love of learning 
through reading and story-telling.   
 
Theory behind the Program: 
 
Read-Aloud is based on leading scholarly research from the 
International Reading Association, the National Association for the 
Education of the Young Child, the National Association of 
Elementary School Principals, and Scholarly research: 
http://www.childrenofthecode.org   
 
Decades of research document that reading aloud to 
kindergartners through second-graders promotes development of 
early literacy skills and establishes a foundation for positive 
attitudes toward literacy (Van Kleeck, Stahl, & Bauer 2003; Trelease 
2013). 
 
Specifically, reading aloud builds oral language and vocabulary 
(e.g., Hargrave & Sénéchal 2000; Wasik & Bond 2001; Blewitt et al. 
2009), listening comprehensionτa precursor to reading 
comprehension (e.g., Brabham & Lynch-Brown 2002; Zucker et al. 
2010)τcontent knowledge (Pappas & Varelas 2004; Hoffman, 
Collins, & Schickedanz 2015), concepts of print (Piasta et al. 2012), 
and alphabet knowledge and phonological awareness (Aram 2006; 
Brabham, Murray, & Bowden 2006). Equally important, reading 
aloud is one way we enculturate young children into literacyτ
helping them acquire the language, values, practices, and 
dispositions of the literate world (Heath 1983) 
(Young Children / September 2015 / The Book Matters! Choosing 
Complex Narrative Texts to Support Literary Discussion). 
 
  

mailto:info@read-aloud.org
http://read-aloud.org/
http://read-aloud.org/
http://www.childrenofthecode.org/
https://www.naeyc.org/resources/pubs/yc
https://www.naeyc.org/resources/pubs/yc/sep2015
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Read-Aloud builds on this research, supporting the developing awareness of print, the 
ǘǊŀƴǎƛǘƛƻƴ ǘƻ ǇǊƻŘǳŎǘƛǾŜ ǊŜŀŘƛƴƎΣ ŀƴŘ ǎǳǎǘŀƛƴǎ ŎƘƛƭŘǊŜƴΩǎ ŎƻƴŦƛŘŜƴŎŜ ŀƴŘ Ǌƛǎƪ-taking 
when they read.  
 
Volunteers in the program provide one-on-one read-aloud time with the same child 
each week.  This is a vital part of the program that ensures a child has an adult who 
knows them and can support their individual needs.   
 
Research also indicates that children learn best in the context of a relationship, and 
outside of the family children need other adults.  Urie Bronfenbrenner, developmental 
ǇǎȅŎƘƻƭƻƎƛǎǘΣ ǎŀƛŘ ƻŦ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴ ά9ǾŜǊȅ ŎƘƛƭŘ ƴŜŜŘǎ ŀǘ ƭŜŀǎǘ ƻƴŜ ŀŘǳƭǘ ǿƘƻ ƛǎ 
irrationally cǊŀȊȅ ŀōƻǳǘ ƘƛƳ ƻǊ ƘŜǊΦέ ¢ƘŜ ŎƘƛƭŘǊŜƴ ƪƴƻǿ ǘƘŀǘ ǘƘŜƛǊ ǊŜŀŘŜǊ ƛǎ ǘƘŜǊŜ ŦƻǊ 
them and that this caring adult supports their growing confidence in learning to read 
and becoming a life-long learner.  
 
Evaluation History: 
 
Read-Aloud has conducted both an external evaluation review and internal evaluations 
yearly supported by Nancy Olsen, evaluator of the program. David Graeven and his team 
at Trial Behavior Consulting designed a comprehensive Read-Aloud Volunteer Program 
evaluation in 2013.  Their study reported that students who participated in the Read-
Aloud program in 2012 showed gains and improvement of at least one skill level for all 
three of the reading areas assessed (makes predictions, questioning, and characters).  
Teachers were also asked to assess the effectiveness of the program.   
 
In house, Nancy Olsen of the board, has for several years been evaluating Teacher, 
Reader and Family responses which are captured in the brief reports below: 
 
2016-17 Evaluations Report:  

Methodology: 
 
Data from 2016-17 school year (the 3rd year of reporting) was obtained from five 
elementary schools that participate in Read-Aloud.  These schools are Coronado, Dover, 
Downer, Montalvin Manor, and Washington which are located in Richmond, Montalvin 
Manor and San Pablo.  Evaluation information was gathered from volunteers, teachers, 
and families to determine the impact of the Read-Aloud experience on children and 

http://read-aloud.org/successes/teachers-perspective/
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families.   This helps the program establish a baseline from which we can compare 
results in future years.  This information will be used to improve programming and 
support for participants of the program.  Social skills and reading skills were measured 
at the beginning and end of the Read-Aloud Program year. Comments were also 
solicited from all involved. 
 

 
 

Books into the Community 
 
During the 2016-17 school year, Read-Aloud provided a total of 3,685 new and used 
books to children and their families throughout the Richmond, Montalvin Manor and 
San Pablo communities.  Specifically, Read-Aloud provided 3,248 new books to children 
and families from our schools and summer program to help build their home libraries, 
437 new and softly worn books were provided to children and families at Read-Aloud 
local Outreach Events or to Little Free Libraries, Richmond, a project to leave books at 
various venues for people to take to read. 
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Most Read-Aloud Participants Improved their Social and Reading Skills: 
 
Social skills include ǎǘǳŘŜƴǘ ǇŀǊǘƛŎƛǇŀǘƛƻƴΣ ƛƴǘŜǊŜǎǘ ƛƴ ǊŜŀŘƛƴƎΣ ά9ȅŜ-on-the-ǇŀƎŜέ ǎƪƛƭƭ 
level, being touched by a character, appreciation of books and or stories.  To measure 
social skills, volunteer readers were asked to interview and rate each of their two or 
more K-2 students at the beginning and again at the end of the 24-week program.   
 
Year-end ratings for each student indicated that 11 students (4%) started and ended 
with the highest possible rating and their high scores remained in effect until the close 
of the program.  These students were recommended by their teachers for the one-on-
one Read-Aloud experiences they lacked.  Children were also included for other teacher 
concerns regarding the impact on academic success, such as extreme shyness, limited 
English language exposure, no books in the home and a lack of student confidence.  
¢ƘŜǎŜ ǎǘǳŘŜƴǘǎΩ ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎΣ ǘŜŀŎƘŜǊǎ ƧǳŘƎŜŘΣ ǿŜǊŜ ŎƻƴǎƛŘŜǊŜŘ ǘƻ ōŜ ŦǊŜǉǳŜƴǘ 
ǊŜŀǎƻƴǎ ŦƻǊ ŎƘƛƭŘǊŜƴΩǎ ŦŀƛƭǳǊŜ ǘƻ ǊŜŀŘΦ    
 
There were 20 students with incomplete or missing data ratings. Of the remaining 197 
Read-Aloud students, 180 (91.4%) showed improvement in their social skills ratings.  
Sixteen students (8.1%) showed no change, 1 student (0.5%) scored lower in the spring 
than in the fall.  The full social skills evaluation data is shown in the first section of Figure 
1, Social Skills Improvement.  Each grade level is a different color, with green being 
program wide (all grades together).  A max rating means that the student ended up at 
the highest ranking for all skills assessed; there was no room for improvement.   
 
One influence associated with some lower spring social skills ratings was on-going 
development--a child may focus his or her energy on increasing skills in one area, which 
can lead to regression in another area. 
 
¢ŜŀŎƘŜǊǎΩ 9Ǿŀƭǳŀǘƛƻƴǎ bƻǘŜŘ LƳǇǊƻǾŜƳŜƴǘ ƛƴ !ǘǘŜƴŘŀƴŎŜ ŀƴŘ hǾŜǊŀƭƭ tŀǊǘƛŎƛǇŀǘƛƻƴ 
 
Teachers reported in their end-of-year evaluations that many of their Read-Aloud 
students had started volunteering to read aloud in class.  Although students grow, learn, 
and improve their skills daily due to the efforts of their classroom teachers, it is 
important to acknowledge that Read-Aloud students needed extra support that was not 
possible for the class teacher, with more than 20 students, to provide.   
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Figure 1. Percentage of Students at each stage
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Student attendance was reported to be improved by Read-Aloud participation.  
Teachers reported anecdotally a notable improvement in attendance for many 
previously, frequently absent students.  They commented that children in the Read-
Aloud Program improved attendance from the fall to the spring.  
 
Teachers also reported their English Language Learner (ELL) Read-Aloud students were 
calmer in class, pronounced sounds better, and very rarely missed school on a Read-
Aloud day.  
 
The ELL Read-Aloud students gained confidence in the classroom, increased reading 
time and curiosity in books, improved English skills with the one-on-one adult attention, 
improved fluency in reading English, and improved comprehension.   
 

 
 
¢ŜŀŎƘŜǊΩǎ ŀǎǎŜǎǎƳŜƴǘ ƻŦ ŎƻƳǇǊŜƘŜƴǎƛƻƴ scores demonstrate that overall, children 
improved in making predictions, understanding key concepts and identifying and 
empathizing with characters.  Of the students who were evaluated, 93.8% or 126 
students showed improvement in reading comprehension.   See Figure 1, Reading 
Comprehension section for a break down in grade level and degree of improvement. 
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Teachers reported that over one-third (72 students or 38.3%) of all students, including 
ELL, improved from reading below grade level to reading at grade level, 11 students 
(5.9%) went from below grade level reading to above, and 16 students (8.5%) increased 
from at grade level to above.  See Figure 1, Reading Level.  ¢Ƙƛǎ ŎƘŀǊǘ ŘƛŘƴΩǘ ƛƴŎƻǊǇƻǊŀǘŜ 
all indications that students improved their reading level; some teachers added 
descriptors to grade level demarcations (started very below or ended below + or ended 
between below and at, or by commenting on reading level improvement. 

Teacher Quotes: 
 

¶ My students feel that the time spent is special and that they are special.  They 

really are encouraged that they are getting that one-on-one experience. 

¶ The students in my first grade classroom absolutely loved the Read-Aloud 

program.  It increased many of their reading interests and provided quality one-

on-one reading time I am sometimes unable to give. 

¶ The Read-Aloud Program is the best thing to have happened to our school 

students who came in with low interest in books, low comprehension scores, or 

with attention seeking behavior are now avid, confident readers who always 

come back with a smile on their face.  They love to go read and have huge smiles 

ǿƘŜƴ ƛǘΩǎ ōƻƻƪ ŘŀȅΗ  L ŎƻǳƭŘ ƴƻǘ ƛƳŀƎƛƴŜ ŀ ǎŎƘƻƻƭ ǿƛǘƘƻǳǘ ǘƘƛǎ ǎǇŜŎƛŀƭ ǇǊƻƎram and 

amazing volunteers!  

¶ V. has progressed into such a careful and thoughtful reader.  He has good 

understanding of stories and has greatly enjoyed the one-on-one time with his 

reader. 

¶ R. seemed to gain more confidence in the Read-Aloud program.  She participates 

more in class.  Her reading has also improved.  Having extra books at home was 

very helpful for this. 

¶ Read-Aloud allows students to blossom! The program helps foster strong reading 

skills and a desire to come to school.  Great job Read-Aloud! 

¶ SƘŜ ƛǎ ǊŜŀŘƛƴƎ ōƻƻƪǎ 9ƴƎƭƛǎƘ ǘƻ ƘŜǊ ǇŀǊŜƴǘǎΦ {ƘŜ ƭƻǾŜǎ ǊŜŀŘΧ ¢ƘŀƴƪǎΗ 

¶ I recommend the Read-Aloud Program to all the teachers at Dover.  It is a great 

program and the kids benefit from participating in the great program Helen Tadeo 

runs.  The program is great for all the students but is someone needs a little help 
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increasing confidence or reading skills this program is very helpful.  Thank you all 

for the great job you do. 

¶ This is a fabulous program that provides individual reading time to students who 

may not get read to at home.  The students come back excited about what they 

read and looking forward to class. 

¶ Read-Aloud is an activity that exposes children to challenging texts that are 

slightly above their current reading level; students have a higher level of listening 

comprehension than reading comprehension -  Texts being read plus guided 

conversations before, during, and after reading allows students to 

ǳƴŘŜǊǎǘŀƴŘκŎƻƳǇǊŜƘŜƴŘ ǘŜȄǘǎ ǘƘŜȅ ǿƻǳƭŘƴΩǘ ŎƻƳǇǊŜƘŜƴŘ ǊŜŀŘƛƴƎ ǘƘŜƳ ƻƴ ǘƘŜƛǊ 

own - As a class activity it promotes the sharing of ideas, [and] collaboration 

among students, which equals better engagement -  Another reason [I like Read-

Aloud] is modeling fluent reading helps students to increase their reading levels 

and fluency. 

Volunteers Add Value in Many Ways: 
 
Volunteers are at the heart of the program, and it benefits both the students and the 
adult volunteers.  A recent Stanford report states: ά²ƘŜƴ ƻƭŘŜǊ ŀŘǳƭǘǎ ŎƻƴǘǊƛōǳǘŜ ǘƻ ǘƘŜ 
well-ōŜƛƴƎ ƻŦ ȅƻǳǘƘΣ ƛǘ ŎǳƭǘƛǾŀǘŜǎ ŀ ǎŜƴǎŜ ƻŦ ǇǳǊǇƻǎŜ ŀƴŘ ŜȄǘŜƴŘǎ ōŜƴŜŦƛǘǎ ōƻǘƘ ǿŀȅǎΦέ  
Read-Aloud relies on its large base of readers from the community who range the 
spectrum of cultures, backgrounds and experiences. 
 
http://longevity.stanford.edu/blog/2016/06/01/hidden-in-plain-sight-how-
intergenerational-relationships-can-transform-our-future/  
 
Read-Aloud has 106 volunteers (including substitutes), some of whom read more than 
the minimum of one hour a week in the program.  Some 30 percent of readers have 
been with the program for over a decade.  At the end-of-year celebrations, most report 
ǘƘŀǘ ǘƘŜȅ Ǝŀƛƴ ǎƻ ƳǳŎƘΣ ǿŀǘŎƘƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƳƛƴŘǎ ōƭƻǎǎƻƳ ŀǎ ǘƘŜȅ ƎǊƻǿ ŀƴŘ ƭŜŀǊƴΦ 
  
Each volunteer works with the same two children over the program year.  We have 
several readers who volunteer more than one hour a week and for each additional half-
hour another child is supported.  These volunteers add great value to the various 

http://longevity.stanford.edu/blog/2016/06/01/hidden-in-plain-sight-how-intergenerational-relationships-can-transform-our-future/
http://longevity.stanford.edu/blog/2016/06/01/hidden-in-plain-sight-how-intergenerational-relationships-can-transform-our-future/
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schools that participate in the program.  The volunteers provided  pro bono services 
which is equivalent to $118,200 (as 4,089 hours of volunteer work).  
 
The summer programming in 2017 at WCCUSD Summer School at Montalvin provided 
an additional $3,040 or 104.5 hours of volunteer work. 
 

 
 

Family Reponses Show Read-Aloud Increases Reading Excitement, Influences Family 
Dynamics and Helps Younger Siblings Learn 
 
Family reponses based on 112 returned surveys were generally very positive and 
showed, not only an impact on the Read-Aloud student but also other children in their 
homes (see Figure 2).  Ninety-six % reported that the children talked about books 
brought hƻƳŜ ŀƴŘ ǘƘŀǘ ǘƘŜǊŜ ǿŀǎ ŀƴ ƛƳǇǊƻǾŜƳŜƴǘ ƛƴ ǘƘŜ ŎƘƛƭŘΩǎ ƛƴǘŜǊŜǎǘ ƛƴ ōƻƻƪǎΦ  
Ninety-eight % said their child was excited/joyful about having new books and 88% 
noticed their child enjoying reading with, or to, a sibling or another child.   
 
Changes in reading rituals were also noted.  Although 45.5% of responding families 
reported no change in times read and 4.5% reported a decrease in family reading 
frequency (possible reason: child more comfortable reading alone),  fifty % of 
responding families reported an increase in family reading time together (see Figure 2, 
next page).  
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Figure 2. Family Reported Change in Reading Frequency
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/ƘƛƭŘǊŜƴΩǎ [ŜŀǊƴƛƴƎ aŀŘŜ ±ƛǎƛōƭŜΥ 
 
Having books in the home provided parents a window into how their children 
learn or improve their reading.  For example, ELL students were described by 
parents as being much more interested in books and reading, taking books in the 
car and sharing them with siblings.  Some students had never owned a book 
before Read-Aloud and no books were previously in the home.  The Read-Aloud 
experience was reported to have positively influenced changes in family dynamics 
at home, with significantly more time spent together reading and discussing the 
Read-Aloud-prƻǾƛŘŜŘ ōƻƻƪǎΣ ŀƴŘ ǿƛǘƘ ƳƻǊŜ ǇŀǊŜƴǘŀƭ ŀǘǘŜƴǘƛƻƴ ǇŀƛŘ ǘƻ ǘƘŜ ŎƘƛƭŘΩǎ 
learning. 
 

 
 

Parent/Guardian Quotes:  
 

¶ άHe pretends he is the teacher to his 4 year-old brotherέ 

¶ ά¢Ƙŀƴƪ ȅƻǳ ŦƻǊ ǘƘŜ ǇǊƻƎǊŀƳΣ ƛǘ Ƙŀǎ ǊŜŀƭƭȅ ƛƳǇǊƻǾŜŘ aΩǎ ǊŜŀŘƛƴƎ ŀƴŘ ƛƴǘŜǊŜǎǘ 

in books.έ 

¶ άR-A ƛǎ ŀ ƎǊŜŀǘ ǇǊƻƎǊŀƳΦ  L ƘŀǾŜ ǎŜŜƴ .LD ƛƳǇǊƻǾŜƳŜƴǘ ƛƴ Ƴȅ ŎƘƛƭŘΩǎ ƭƻǾŜ ƻŦ 

reading.  Reading before bedtime became a habit and bonding between me 

ŀƴŘ Ƴȅ ŎƘƛƭŘΧέ 
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¶ άEvery time we read out loud at home I see that her reading is gotten way 

ōŜǘǘŜǊΣ ōŜŦƻǊŜ ǎƘŜ ǿŀǎƴΩt able to read a sentenceτthank you so much for 

helping her.έ 

¶  άMy child reads 2-3 times a week on his own nowέ 

¶ άMy daughter loves books and I believe the bigger the library, the greater 

the mind. So thank you, thank you, THANK YOU!!!Φέ 

¶ άMy son really enjoyed the R-A program and his R-! ǘŜŀŎƘŜǊΧL ŀǇǇǊŜŎƛŀǘŜ 

the opportunity for my child to experience something that he loves with 

ƻǘƘŜǊǎΧǘƘŀƴƪ ȅƻǳ ǘƻ ŀƭƭ ǾƻƭǳƴǘŜŜǊǎ ŀƴŘ ǘƻ ǘƘŜ ǇǊƻƎǊŀƳ 

¶ άGΧ loves the Read-Aloud Program, and looked forward to it.  She really 

enjoyed her reader and thought he was funny and made the books 

interesting.έ 

¶ άWhat an incredible opportunity for my child to form a positive bond 

w/another adult.έ 

¶ ά!Χ is more motivated to want to red and try her best.  She enjoyed her 

reader so much and wants to be a teacher when she is older!έ 
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How Read-Aloud works and the 
need for Read-Aloud 
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Description of the Program:  
 
Read-Aloud is a 24-week program for children ranging from kindergarten to 
second grade. The teachers choose the children who will benefit most from one-
on-one reading time with a compassionate adult reader.   
Children are chosen for multiple reasons, such as the need to hear English spoken, 
exposure to books, and for social and emotional needs that can be supported 
through one-on-one adult interactions: 

Obviously, there are very important cognitive kinds of underpinnings to 
reading. And there's a significant amount of intellectual development and 
language development that's necessary to master reading. But your ability 
to learn to read is also very much influenced by your feelings and your social 
ŘŜǾŜƭƻǇƳŜƴǘΧ !ƴŘ ǿƘŀǘ ǿŜ ƭŜŀǊƴŜŘ ƛǎ ǘƘŀǘ ǘƘŜ ŀŎǘƛǾŜ ƛƴƎǊŜŘƛŜƴǘ ƛƴ ǘƘŜ 
environment that's having an influence on development is the quality of the 
relationships that children have with the important people in their lives. 
That's what it's all about. That's where the action is.  

Jack P. Shonkoff, Professor of Child Health and Development and Director of 
the Center on the Developing Child at Harvard University, Chair the National 
Scientific Council on the Developing Child Source: COTC Interview : 
http://www.childrenofthecode.org/interviews/shonkoff.htm  

Read-Aloud relies on a large base of readers from the community who range the 
spectrum of cultures, ethnicities, backgrounds, and experiences. Their 
commitment and support to the schools and families provides a bridge to the 
community.   
 
Volunteer readers report that this is a life-changing experience for them, and that 
they are more engaged in the schools and their communities.  They say they stay 
because they gain so much from watching children blossom, grow and learn.  
But it is the children we read to, starting their life-long journey of learning, who 
are the focus of the program.  And we want to get them off to a great start.  The 
volunteer readers provide this opportunity for children to receive story-telling 
each week and special one-on-one time for the child with their own reader.  

http://www.developingchild.harvard.edu/
http://www.developingchild.net/
http://www.developingchild.net/
http://www.childrenofthecode.org/interviews/shonkoff.htm
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Iƻǿ ²Ŝ LƴŘƛǾƛŘǳŀƭƛȊŜ ŀ /ƘƛƭŘΩǎ wŜŀŘƛƴƎ aŀǘŜǊƛŀƭΥ 
 
Each Volunteer works with at least two children each week. The reader-
ǾƻƭǳƴǘŜŜǊǎΩ ƭƻƎ ŘŜǘŀƛƭs ƴƻǘŜǎ ƻŦ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ƛƴǘŜǊŜǎǘǎ ŀƴŘ ƎǊƻǿǘƘΦ  ¢Ƙƛǎ ƘŜƭǇǎ ǘƘŜ 
coordinator at each school choose and tailor book selections for each child.  It is 
important to understand where the child is developmentally and not just 
chronologically.  Arbitrarily deciding what reading level a child should be at 
because of their age rather than experience only starts the process of failing to 
succeed in school.  Children in the program are given the opportunity to explore 
and discover at their own pace. Discovery and understanding meaning making are 
ƛƳǇƻǊǘŀƴǘ ǎǘŜǇǎ ƛƴ ŀ ŎƘƛƭŘΩǎ ŘŜǾŜƭƻǇƳŜƴǘŀƭ ŀƴŘ ŀŎŀŘŜƳƛŎ ƎǊƻǿǘƘΦ 
 
Many children have not heard rich, descriptive language or the kind of stories that 
they begin to listen to with their special reader.  One of the interesting outcomes 
of the children building their own collection of books is that it changes dynamics 
in the home.  As the child begins to read aloud, families become more interested 
and share reading with the child.  Reading rituals or story telling becomes or 
increases as part of the experience of the child and family, and the child begins to 
see him or herself as a reader.  
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Building Up Home Libraries: 
 
Read-!ƭƻǳŘΩǎ ŎƻƳƳƛǘƳŜƴt to providing two-books each month for the children is 
a powerful way to increase access to books and literacy activities in the home.  
5ǊǎΦ ¢ƻŘŘ wƛǎƭŜȅ ŀƴŘ .Ŝǘǘȅ IŀǊǘΩǎ ǿƻǊƪ ƻƴ Meaningful Differences in Everyday 
Experiences of Young American Children demonstrated the need to increase 
vocabulary in everyday conversations in the home.  Books are one way to increase 
ǘƘŜ άǎǘƻǊȅ-ǘŜƭƭƛƴƎΣ ǊŜƳŜƳōŜǊƛƴƎ ŀƴŘ ǿƘŀǘ ƛŦΩǎέ ƻŦ ŜǾŜǊȅ Řŀȅ ŜȄǇŜǊƛŜƴŎŜǎ ōŜǘǿŜŜƴ 
adults and children.  These early experiences again impact the academic 
capacities of the children; the richer the contextual language is that a child 
receives the better their success in reading and school activities. 
 
Read-!ƭƻǳŘΩǎ ǇŀǊǘƛŎƛǇŀǘƛƴƎ ŎƘƛƭŘǊŜƴ ǎŜƭŜŎǘ ŀƴŘ ǘŀƪŜ ƘƻƳŜ ǘǿƻ ƴŜǿ ōƻƻƪǎ ŜŀŎƘ 
month to add to their personal library.  Depending on the level of development 
and growing interest, a child may hear as many as 90-100 books read aloud to 
them over a program year.  
 
Each of our schools provides either library space or a special room for our 
program; giving the message that this is an important activity and a special time in 
which to hear stories read out loud.   
 
A study from the University of Nevada, Reno by Evans et. al. show that having 
ŜǾŜƴ ŀǎ ŦŜǿ ŀǎ нл ōƻƻƪǎ ƛƴ ǘƘŜ ƘƻƳŜ Ƙŀǎ ŀ ǎƛƎƴƛŦƛŎŀƴǘ ƛƳǇŀŎǘ ƻƴ ŀ ŎƘƛƭŘΩǎ ŀǎŎŜƴǘ ǘƻ 
a higher level of education:  
 
https://www.unr.edu/nevada-today/news/2010/books-in-the-home-as-
important-as-parents-education-level  
 
Read-Aloud seeks to help local families build and enhance their home libraries to 
ensure as many children in our community gain a step ahead during their 
formative years of development and this study reinforces the Read-Aloud 
philosophy of getting beautiful, books into the homes of families to change family 
dynamics around reading.   
 
What Read-Aloud has seen from evaluations and anecdotal stories from families 
is that having books go into the home on a regular basis promotes and or 

https://www.unr.edu/nevada-today/news/2010/books-in-the-home-as-important-as-parents-education-level
https://www.unr.edu/nevada-today/news/2010/books-in-the-home-as-important-as-parents-education-level
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increases reading activities in the home.  It has also increased conversations in the 
home with more effort being paid to telling stories.  Families tell us that they can 
see their child learning to read and that the books coming home inspire families 
to look for books at other venues, such as a library or garage sale.   
 

 

The Team Coordinators: 
 
Read-Aloud provides a coordinator for each school site. This coordinator works 
closely with the teachers and school administration, oversees the day-to-day 
running of the program and supports the volunteer readers.  It is the coordinator 
who selects books for each child using log notes and conversations from the 
reader as a guide.  The coordinator also observes the child and reader interactions 
and can make judgement calls regarding materials for the child. 

The Need for Programs such as Read-Aloud: 
 
The students in West Contra Costa County are below average in their reading 
skills; only 30% of third graders meet or exceed English Language Arts standards, 
and in some schools in Richmond as few as 5% of children meet this (Richmond 
Community Foundation Literacy Coalition).  Many of the schools are under-
resourced and under-served with multiple turn-overs of teachers in the district.  
The challenges are huge.   
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Annie E. Casey Foundation heads a Third Grade Reads National Project to support 
cities and districts working to improve reading for all children.  Ralph Smith at the 
foundation reports that:  an alarming number of childrenτabout 67 percent 
nationwide and more than 80 percent of those from low-income familiesτare 
not proficient readers by the end of third grade.  This has significant and long-
term consequences not only for each of those children but for their communities, 
and for our nation as a whole. If left unchecked, this problem will undermine 
efforts to end intergenerational poverty, close the achievement gap, and reduce 
high school dropout rates:   
 
http://gradelevelreading.net/about-us/from-the-managing-director  
 
An important report highlighting what this means for young children in later 
academic life can also be found at this site:  
 
http://www.aecf.org/resources/reading-on-grade-level-in-third-grade-how-is-it-
related-to-high-school-perf/ 

Read-Aloud is Modeled after SMART: 
 
Read-Aloud is modeled after a statewide program from Oregon, Start Making a 
Reader Today (SMART), which has been highly successful in its efforts to have the 
ǎǘŀǘŜΩǎ ŎƘƛƭŘren reach benchmarks and succeed.  SMART has also received a 
Library of Congress award for its literacy work in Oregon.  SMART has had an 
independent study by the Eugene Research Institute that demonstrates that fifth 
graders who participated in SMART are 60 percent more likely to reach state 
reading benchmarks than are similar students who did not participate.  The full 
study can be found here:  
 
https://www.getsmartoregon.org/what-we-do/program-outcomes/  
 

Outreach Successes: 
 
Read-Aloud continues to spread the joy of reading to children and families.  
Because we are a grass-roots organization, tied closely to the surrounding 
communities, we have not had the financial support of organizations such as 

http://gradelevelreading.net/about-us/from-the-managing-director
http://www.aecf.org/resources/reading-on-grade-level-in-third-grade-how-is-it-related-to-high-school-perf/
http://www.aecf.org/resources/reading-on-grade-level-in-third-grade-how-is-it-related-to-high-school-perf/
https://www.getsmartoregon.org/what-we-do/program-outcomes/
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SMART on which we are modeled.  Read-Aloud has sought to support other 
groups as they begin their own Read-Aloud Programs in the county.   
 
Read-Aloud also provides ongoing outreach experiences for families in San Pablo, 
and surrounding areas.  These outreach celebrations are either book giveaways 
ǿƛǘƘ ǘƛǇǎ ƻƴ Ƙƻǿ ōŜǎǘ ǘƻ ǎǳǇǇƻǊǘ ŎƘƛƭŘǊŜƴΩǎ ǊŜŀŘƛƴƎ ƻǊ ǿƻǊƪǎƘƻǇǎ ǿƘŜǊŜ ǘƘŜ ŀƛƳ 
is to provide books to the families, and guidelines on how best to support 
chilŘǊŜƴΩǎ ǊŜŀŘƛƴƎΦ !ǘ ǘƘŜǎŜ ǿƻǊƪǎƘƻǇǎ ǿŜ ŀƭǎƻ ƻŦŦŜǊ ŦŀƳƛƭȅ ŀŎǘƛǾƛǘƛŜǎΣ ŜȄǇŀƴǎƛƻƴ 
of language games and other information to increase reading in the home.   

Community Driven: 
 
Read-Aloud is local, and engages both adults who provide read-aloud 
opportunities to children in the schools and the children and families who are part 
of the program. This organization is fueled by the passion of the staff, the board, 
district participants and local communities we serve. 

Quick Inspirational Piece 
 
ά¢Ƙƛǎ ǇǊƻƎǊŀƳ ƛǎ ŜƭŜƎŀƴǘƭȅ ǎƛƳǇƭŜ ōǳǘ ŀ ǇƻǘŜƴǘ ǘƻƻƭ ŦƻǊ ƭƛǘŜǊŀŎȅέΣ ǎŀƛŘ aŀǊƛƭȅƴ bȅŜΣ 
Education Professor and Read-Aloud Founder. Dr. Nye had visited the SMART 
program in Oregon, now statewide there, and had been so impressed she 
modeled her own program after it. Read-Aloud is now in five WCC under-
resourced elementary schools providing reading experiences to teacher-selected 
children; engaging in local outreach family celebration reading events; supporting 
a start-up reading program modeled after Read-Aloud, and part of an extensive 
network of literacy providers working together to increase reading opportunities 
in Contra Costa. Read-Aloud continues to thrive as a small non-profit working to 
help the community read. 
 
At the heart of the program are volunteer readers who provide one-on-one time 
with their assigned children each week, ensuring that individualized reading takes 
ǇƭŀŎŜΦ ¢ƘŜ ŎƘƛƭŘǊŜƴΩǎ ƛŘŜŀǎΣ ƛƴǘŜǊŜǎǘǎ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘŀƭ ƭŜǾŜƭ ŀǊŜ ŀƭƭ 
considerations, as are tƘŜ ŎƘƛƭŘǊŜƴΩǎ ŜȄǇŜǊƛŜƴŎŜǎ ǿƛǘƘ ƻǿƴƛƴƎΣ ǎŜŜƛƴƎ ŀƴŘ ǊŜŀŘƛƴƎ 
books. Both children and adults benefit from these one-on-one interactions and 
both look forward to their weekly encounters. This is an intergenerational model 
that brings together older adults and elementary school children. It is 
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intentionally planned to benefit both parties, and adults feel they have something 
to contribute and something to gain from these interactions. 
 
The Read-Aloud team is diverse and has coordinators in each of the five schools 
we serve. The coordinators oversee the program, and support the teachers, 
readers and children. The board is active and engaged and brings many assets to 
the organization. An addendum to the mission statement should say the Read-
!ƭƻǳŘ ǘŜŀƳ ƛǎ άŘǊƛǾŜƴ ōȅ ǇŀǎǎƛƻƴέΦ 
 
¢ŜŀŎƘŜǊ ŎƻƳƳŜƴǘǎ ƛƴŎƭǳŘŜΥ άCǊŜǉǳŜƴǘ ŀōǎŜƴŎŜǎ ōŜŦƻǊŜ wŜŀŘŜǊ ŎŀƳŜΦ bƻǿ ƘŜ 
ƴŜǾŜǊ ƳƛǎǎŜǎ ŀ ǊŜŀŘƛƴƎ ŘŀȅΦ IŜ ƴŜǾŜǊ ƘŀŘ ŀ ōƻƻƪ ŀǘ ƘƻƳŜ ōŜŦƻǊŜΦέ άhƴŜ-on-one 
experience rarely available to her outside Read-!ƭƻǳŘέΣ ŀƴŘ άbŜŜŘǎ ƳƻǊŜ ǎǳǇǇƻǊǘ 
at home. Read-AƭƻǳŘ ƎŀǾŜ ƘƛƳ ǘƘŀǘ ŀǘ ǎŎƘƻƻƭΦέ 
 
Every other week the children get to choose a gift book to take home. Families 
tell us they wait for the new books and can see their child learning to read. Read-
Aloud helps families build and enhance their home libraries and this helps change 
ŦŀƳƛƭȅ ŘȅƴŀƳƛŎǎ ŀƴŘ ƛƴŎǊŜŀǎŜǎ ǊŜŀŘƛƴƎ ŀŎǘƛǾƛǘƛŜǎΦ !ǎ ƻƴŜ ƳƻǘƘŜǊ ǎŀƛŘ ά{ƛƴŎŜ Ƴȅ 
ŘŀǳƎƘǘŜǊ Χ Ƙŀǎ ōŜŜƴ ƛƴ ǘƘŜ ǇǊƻƎǊŀƳΣ ǎƘŜ Ƙŀǎ ƭŜŀǊƴŜŘ ǘƻ ǊŜŀŘΦ {ƘŜ ƛǎ ƛƴǘŜǊŜǎǘŜŘ ƛƴ 
reading her books. She always has some books in the car, so when we go out she 
ǊŜŀŘǎ ǘƘŜƳΧέ !ƴƻǘƘŜǊ ǇŀǊŜƴǘ ŎƻƳƳŜƴǘŜŘΥ ά²Ŝ ƭƛƪŜ ǘƘŜ ōƛƭƛƴƎǳŀƭ ōƻƻƪǎΣ ǎƻ ǘƘŜȅ 
ŘƻƴΩǘ ŦƻǊƎŜǘ ƻǳǊ ƭŀƴƎǳŀƎŜ ƛƴ {ǇŀƴƛǎƘΦέ 
 
Read-Aloud employs the best of what we know about how children learn, and an 
awareness that relationships matter in the context of chilŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎΦ ! 
ƳŜǎǎŀƎŜ ŦǊƻƳ ƻƴŜ ƻŦ ǘƘŜ ŎƘƛƭŘǊŜƴ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ƭŀǎǘ ȅŜŀǊ ǎŀƛŘΥ άtƭŜŀǎŜ ƘŀǾŜ оǊŘ 
ƎǊŀŘŜ ƴŜȄǘ ȅŜŀǊέΣ ǘƘŜ ŎŀǊŘ ƘŀŘ ŀ ŘǊŀǿƛƴƎ ƻŦ ǘƘŜ ŎƘƛƭŘ ƎǊŜŜǘƛƴƎ ƘŜǊ ǊŜŀŘŜǊ ŀǘ ǘƘŜ 
ŎƭŀǎǎǊƻƻƳ ŘƻƻǊΦ ¢ƘŜǊŜ ǿŀǎ ŀ ƭŀǊƎŜ ǊŜŘ ƘŜŀǊǘ ǿƛǘƘ ά¸ƻǳ ŀǊŜ ǘƘŜ ōŜǎǘέ ǿǊƛǘǘŜƴ on it 
and both reader and child had enormous smiles on their faces. 


